Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 2002

Royal High School's Self Study as a Mechanism for School
Improvement
Richard E. Follett

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Educational Administration and Supervision Commons, and the Educational Assessment,
Evaluation, and Research Commons

ROYAL HIGH SCHOOL'S SELF STUDY
AS A MECHANISM FOR SCHOOL IMPROVEMENT

A Project Report
Presented to
The Graduate Faculty
Central Washington University

In Partial Fulfillment
of the Requirements for the Degree
Master of Education
Education Administration

by
Richard E. Follett
July 2002

ABSTRACT

THE ROYAL HIGH SCHOOL'S SELF STUDY
AS A MECHANISM FOR SCHOOL IMPROVEMENT
by
Richard E. Follett
July 2002

During the 2002 - 2002 school year Royal High School began the Self Study
process for the Northwest Association of Schools and Colleges. I served as a Co-Chair
for the Self - Study. Successful completion of the Self Study will allow Royal High
School to retain its accreditation. The results of the work of 5 committees which met
over a fifteen month period will provide Royal High School with a plan for improvement.
This plan will allow the staff at Royal High School to better meet the educational needs
of our students. Included in this report are the findings and final report of the first 3
committees.
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CHAPTER I

THE PROBLEM

Accreditation

The purpose of the Self Study is to maintain Royal High School's Approved
Classification Rating from the Northwest Association of Schools and Colleges (NASC)
and the Commission on Schools. For this project the author was a Facilitator for the
Royal High School Self Study. An Approved rating allows Royal High School to
maintain its accreditation through the NASC, and the State Accreditation Committee.
Accreditation allows member schools to accept credits form schools accredited by the
Middle States Association of Colleges and Schools, North Central Association of Schools
and Colleges, New England Association of Schools and Colleges, Northwest Association
of Schools and Colleges, Southern Association of Colleges and Schools, and Western
Association of Schools and Colleges, subject to state laws. (NSSE 1998)
The State of Washington requires that all schools be accredited. An "accredited
school" is a public or state board of education approved private school that meets
statutory requirements and rules established by the state board of education, an one that
has satisfactorily completed the accreditation procedures described by the state pursuant
to RCW 28A.305.130(6) and WAC 180-55-005 through 180-55-32. (Washington State
Board of Education, 2002)
According to the Washington Administrative code: Accredited status shall be
assigned to public or approved private schools that: (a) complete and fully meet the
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requirements for accreditation, or (b) Participate and qualify in accordance with standards
and procedures established by the Northwest Association of Schools and Colleges.
( Washington State Legislature, 2002)
The Commission on Schools accredits a variety of different types of schools. For
this project only the standards for high schools will be evaluated, as Royal High School is
the only school in the district that is doing the accreditation process at this time. The
standards for schools include minimum requirements that have been substantiated by
research, experience, or the judgment of experienced educators as basic requirements for
a satisfactory program of education. ( NSSE, 1998) The standards on which a school is
evaluated are as follows:
Standard I

Educational Program

Standard II

Student Personnel Services

Standard III

School Plant and Equipment

Standard IV

Library Media Program

Standard V

Records

Standard VI

School Improvement

Standard VII

Preparation of Personnel

Standard VIII

Administration

Standard IX

Teacher Load

Standard X

Student Activities

A Self-Study is an important part of the process of school improvement. It is
conducted by the faculty, students and community. Each group completes a survey,
which is intended to show the strengths of a school, and areas that need improvement.
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Representatives from each group are selected to serve on five committees to study the
results and develop plans for improvement. This project will include the committee work
completed during the 2001- 2002 School year. We will complete the first three
committees. A school has 18 months in which to complete the Self -Study. Our goal was
to be completed in approximately 15 months. The committees were as follows:
Student/Community Improvement Profile Committee will look at the quality of
instruction, support for student learning, school climate environment for learning, school
organization and administration, school/parent/community relations, resource
management, building usage, attendance, special programs, and co-curricular programs.
This committee will also be responsible for developing school, staff, staff, and
community profiles.
Development of the Schools Mission Statement Committee will develop a new
school mission statement that reflects the goals and desires of staff, students, and
community.
Identification of Desired Student Learning Outcomes evaluated and determined
what students should know and be able to do upon graduation. The committee utilized
surveys, results of previous self-studies, and the Washington State Commission on
Student Learning (HB 1209).
Analysis of Instructional and Organizational Effectiveness Committee identified
the strengths and weaknesses of instruction and organization. It contributed the
development of a list of needs as a focus of the school improvement plan.
School Improvement Plan Calendar Committee tied the previous sections together
and aided in the development of specific dates, methods, and measures for the areas that
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were determined to need improvement. This committee will actually complete its
requriement in the fall of the 2002 - 2003 school year.
Limitations

There are several potential limitations to the Self-Study:
1. Traditional response to community surveys is approximately

20%.
2. Composition of the committees are not representative of the
whole community.
3. Results are intended to improve the education of Royal High School
students only. The improvement plan may not be effective for other
schools.
4. A small staff reduced the variety of ideas from professional educators.
5. The district has provided minimal funds for the Self - Study. Teachers
are not paid for their extra time, or provided release time to work with
committees.
6. 100% of staff members have extracurricular responsibilities which

limited involvement and meeting times.
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Rationale

Schools are accredited for six years. (Washington State Board Of Education,
2002) The Self-Study indicates areas that need improvement school-wide in order for
Royal High School to maintain its accreditation and meet the needs of its students. In
this same time period HB 1209 was passed, and Washington State implemented the
Washington Assessment of Student Leaming (WASL), and the Essential Academic
Leaming Requirements (EALR's).
Starting with the 2003-2004 school year school districts will be required to assure
that each school in their districts has school improvement plans/processes (SIP) in place
by noting this assurance on the Minimum Basic Education Requirement Compliance
Form. Once the improvement plans/processes are in place, schools may apply for
voluntary accreditation through the State Board process. Schools also have the option to
go through the Northwest Association of Schools, Colleges, and Universities process for
accreditation. (Washington State Board of Education, 2002)

Purpose
Ultimately the Self-Study drives school improvement. The purpose of this project
was to determine the areas in which Royal High School needed to improve student
learning, and to provide mechanisms for the improvements. Successful completion of the
Self-Study will allow Royal High School to maintain its accreditation through NASC
through 2008.

CHAPTER II

REVIEW OF THE RELATED LITERATURE

The process of a Self-Study serves two purposes. The first is to maintain the
accreditation rating for Royal High School in the NASC which will help it's students
with admission to college. However, the main focus of a Self-Study is school
improvement. There has been much research done in the area of school reform, and many
models for a school to follow. Many of the models found in the literature contain several
of the same aspects.

Accreditation
The six regional associations which have been granting seal of approval to the
nations public schools since the late 19'" century wield considerable influence with local
teachers, principals, and superintendents. About 19,000 or 95% of the nations public high
schools, and one - sixth of the elementary and middle schools, are accredited by the
associations, officials estimate. (Portner, 1997)
"Accrediting bodies ensure that the basics are in place to run schools, and that's
important," said Susan Rohan an Education Specialist at the National Institute of
Standards and Technology. (Portner, 1997) Many college admissions officials,
employers, and national honor societies say loss of accreditation doesn't automatically
preclude students from eligibility, but they also acknowledge that it can affect their view
of the school. (Archer, 1997)
In recent years the accrediting bodies have shifted the emphasis from facilities to
teaching and learning. The main focus of a Self-Study for accreditation is school
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improvement. Schools will need to show that they are setting high standards for students.
The school will also need to show evidence of instructional goals, and the methods in
which to goals will be obtained. The standards call for school officials to show evidence
that they are setting high academic expectations for students in academic, civic, and
social areas and assessing their progress; that the curriculum emphasizes depth of
knowledge over breadth of coverage; and that teachers regularly discuss instructional
issues and strategies with colleagues.( Manzo, 2000)
"We're still going to take time to clean the lockers and spiffy up the building,
like we always do," said Peter B. Sack, the principal of Swampscott (Mass.) High School.
"But when the visiting team leaves they will leave us with a host of recommendations
that have more to do with teaching and learning than how many fire extinguishers are up
to code."(Manzo, 2000)
Essentially the processes of being accredited demonstrates to the schools areas in
which it needs to improve, and allows its students to enter college. Successful completion
of a Self Study will result in a school maintaining, or obtaining accreditation. The
process first requires a school to determine its effectiveness, then to develop an
improvement plan which will make the school more effective.
Successful and Effective Schools
Successful schools are dynamic places with high expectations for everyone.
Effective improvements happen planfully and are buiit around goals that educators,
parents and other community members know and support. (OSPI,2002)
School reform or school improvement is the major emphasis of the accreditation
process. The goal of school improvement is to make the school more effective.
Successful schools share the following characteristics; Clear and shared focus, High
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Standards and Expectations, Effective School Leadership, Supportive Leaming
Environment, High Levels of Community and Parent Involvement, High Levels, of
Collaboration and Communication, Frequent Monitoring of Teaching and Leaming,
Curriculum, Instruction and Assessment Aligned with Standards, and Focused
Professional Development. ( OSPI,2002)
In Sergiovanni's book The Principalship an effective school has similar
characteristics; Schools are Student-Centered, Schools offer Academically Rich
Programs , Schools Provide Instruction that Promotes Student Leaming, Schools Have a
Positive School Climate, Schools Foster Collegial Interaction, Schools have Extensive
Staff Development, Schools Practice Shared Leadership, Schools Foster Creative
Problem Solving, and Schools Involve the Parents and the Community.
(Sergiovanni,1995)

Clear and Shared FocusNision
Statements of beliefs provide the language necessary to bond people together in a
common cause, to provide them with a sense of direction, and to establish a standard by
which they can evaluate their actions and from which meanings for their actions can be
derived. The more successful the school, the stronger the bonding and the stronger the
link between beliefs, decisions, and actions. (Sergiovanni,1995)
In high performing schools, staff and students share and commit to common
goals based on the essential belief that all students will learn. The focus is developed
from common beliefs and values, creating a constancy of purpose. A common focus
establishes a clear set of standards that direct the purposeful and creative allocation of all
resources. (OSPI,2002)
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" Vision, however should not be construed as a strategic plan that functions like a
road map charting the turns need to reach a specific reality that the leader has in mind. It
should, instead, be viewed more as a compass that points the direction to be taken, that
inspires enthusiasm, and that allows people to buy into and take part in the shaping of the
way that will constitute the schools mission." ( Sergiovani,1995, pl63)
In Roland Barth's book" Improving Schools from Within" he concluded from
Blumberg, Greenfield, and Lipsitz that there is a consistent relationship between the
presence of teachers' and ptincipals' visions and the effectiveness of their schools. Joan
Lipsitz, for instance, concluded that "Extracting effective school practices from on setting
and replicating them elsewhere may make a bad school mediocre. To become a good
school requires a change of vision from within". After extensive observation of eight
very good - and very different - elementary school principals, Blumberg and Greenfield
(1980) concluded that one characteristic shared by all of them was that they had a vision
for their schools that was noble, realistic and clear. If the self-evident is not convincing,
the literature, then, offers ample testimony to the central place of internal visions in
school improvement.
( Barth,1990, p158 )
High Standards and Expectations

In the OSPI document 9 Characteristics of High Performing Schools, Teachers
and staff believe that all students can learn and that they can teach all students. There is
recognition of barriers for some students to overcome, but the barriers are not
insurmountable. Students become engaged in an ambitious and rigorous course of study.
( OSPI,2002)
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Current levels of student :tchievement in American schools reflect what some
reformers view as a system that encourages " mediocre and undemanding work" Two
Presidential administrations have responded to reformers by promoting the development
of academic standards. Subsequent to the Education Summit in 1989, President Bush and
the governors established the National Goals Panel which together with Congress, created
the National Council on Education Standards and Testing (NCEST). NCEST was to
improve education by determining subject matter, types of assessments to be used, and
what standards of performance should be set. The charge for NCEST was to develop "
'
world-class academic standards for schools and students in the United States. The Bush

Administrations' America 2000 became the Clinton Administration's Goals 2000."
Goals 2000: Reforming Education to Improve Student Achievement supported state
efforts to develop clear and rigorous standards for what every child should know and be
able to do. The standards movement appears to rest upon the premise that "it makes
good educational sense for there to be uniform expectations with respect to goals,
content, and levels of achievement". (Holbein,1998)
While some view setting high standards as elitist, most educators believe that
adopting such standards is the guarantor of excellence and equity in education. Standards
tell students, "We respect you, and are confident that you can learn". ·when standards
are institutionalized across the education system, poor students are given the same
educational opportunities as their more affluent counterparts. ( Markham,1993)
Establishing high standards lets everyone in the education system know what the
target. Standards allow every student, every parent, and every teacher to share in
common expectations of what students should know and be able to accomplish. Students
will learn more when more is expected of them, in school and at home. And standards
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will help create coherence in educational practices by aligning teacher education,
instructional materials, and assessment practices. (US Dept. Ed, 1994)
The Elementary and Secondary Education Act (ESEA) is also known as No Child
Left Behind 2001. The major focus of ESEA is to provide all children with a fair, equal
and significant opportunity to obtain a high-quality education. The U.S. Department of
Education is emphasizing four pillars within the bill: accountability, flexibility, researchbased education, and parent options. In essence, it is a national extension of the standards
based reform efforts undertaken in Washington since 1993. (OSPI, 2002)
There is ample evidence to suggest that when students are encouraged to work
with challenging content under optimum teaching and learning conditions, they will make
far greater progress than those students who receive basic skills instruction. Standards
that assume all students can learn more and can learn at high levels guard against the selffulfilling prophecy of low achievement that low standards produce. Further, standards
are an effective defense against parental complacency that undermines student
achievement. Adopting high standards and weaving them into the whole fabric of the
education system provides a basis for implementing reforms and enables schools to
reclaim their unique role of educating students. ( Markham, 1993 )

Effective School Leadership
Effective leadership is required to implement change processes within the school.
This leadership takes many forms. Principals often play this role, but so do teachers and
other staff, including those in the district office. Effective leaders advocate, nurture, and
sustain a school culture and instructional program conducive to student learning and
professional growth. ( OSPI, 2002)
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When you peel off the layers of the organizational onion, you will find that
schools and businesses are remarkably similar. Both have employees and customers
whom they should satisfy - school customers include parents, students, and the future
employers. And both schools and businesses are at their best when they meet customers'
needs with visionary, effective leadership, from the boardroom to, the shop floor, to the
classroom. Both must also identify and grow employee leaders. For schools this means
developing leadership skills in teachers who can guide grade-level teams of teachers and
at the same time hold positions on the school's leadership team and local school council.
It means creating a community of adult learners at each school. ( Simmons,1999)
"In creating community, what matters most is what the community shares
together, what the community believes in together, and what the community wants to
accomplish together. It is this shared idea structure, this community of mind that
becomes the primary sources of authmity for what people do. Together, principals and
teachers become followers of the dream and are committed to making it real. Within this
view, leadership is nothing more than a means to make things happen. Because not only
the principal, but all of the followers have an equal obligation to embody community
values,principals and teachers must share equally together in the obligation to lead."
( Sergiovanni, 1995, pl29)
Supportive Learning Environment

There are several terms that represent a supportive learning environment. Some
authors would use the term climate, others the term environment, and others may use
culture. These different terms all basically convey the same meaning. The attitudes,
behaviors, and skills of the entire school community has which are conducive to student
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achievement. We must make schools comfortable, free of fear, and nurturing. Schools
should be a place students want to be and a place students learn.
Supportive learning environments are safe, civil, healthy, and intellectually
stimulating, where students are engaged in learning and are committed to acquiring the
knowledge, attitudes, skills, and behaviors to succeed in the 21" century. ( OSPI, 2002)
Schools also need to look at the learning environment. They need to create a
climate that is conducive to teaching and learning. The high school community will
advocate and model core values essential in a democratic, civil society. Experiences in
high school will acknowledge multiple talents and ways of learning to help students meet
meaningful success.(NASSP, 2001).
In school climate, schools should look at: Order, Leadership, Environment,
Involvement, Instruction, Expectations, and Collaboration. (Alberg, 2000) Students feel
that they want their schools to be "moving toward a connected and focused curriculum,
using a more flexible instructional system, and developing a strong sense of community".
( Tice, 1997)
Schools need to develop a school climate and organization that produces strong,
personal support for each student and a feeling on the part of that student that the adults
in the schools believe that the student can and will succeed. (Codding, 1999)
Schools need to create a caring environment to improve student achievement.
Schools must promote nurturing, for nurturing forms the underpinning for the
development of relationships that make a difference in students academic achievement.
(Green, 1997)
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High Level of Community and Parent Involvement

In high performing schools, parents and community members understand and
support to the basic mission of the school and have an important role in that mission.
( OSPI, 2002 )
Parents, students, and community members need to play an active role in school
reform. Any comprehensive school wide reform approach should include elements
designed both to engage parents in supporting their children's success in school and to
solve nonacademic problems that could interfere with their children's school
performance. (Fashola, 1998)
A high school builds success on strong, positive relationships with and among
those inside and outside the building. These start with the ways teachers, students, and
others in the school relate to each other and continue through the links the school forms
with parents, public officials, community agencies, business representatives, neighboring
schools, and others on the outside. (NASSP, 2001)
If educators are to even begin to resolve the problems associated with developing

learning standards and changing classroom practices, everyone--educators, parents,
community members-must participate in the dialogue. It is important to involve parents
and community members who represent all segments of the population at the very
beginning of the change process. (Dodd, 1996)
Ted Sizer, Director of the Annenberg Institute for School Reform and Chairman
of the Coalition of Essential Schools stated" In order to be good, a school has to reflects
its own community. And therefore we offer no model. There's nothing that you just "put
into place," nothing to "implement." Our research suggests that you're not going to get
significant, long-term reform unless you have subtle but powerful support and
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collaboration among teacher, student, and the families of those students in a particular
community." (0 Neil,1995)
Schools need to listen to parent and student concerns about education. A Public
Agenda survey found that almost six in 10 parents would switch from public to private
schools if they could afford to do so. (Danzberger, 1997) Students would value more
involvement together in nonacademic and community improvement projects and more
inclusion in multicultural studies. They would welcome volunteer mentoring and
tutoring. (Tice, 1997)
Often school officials and parents do not have the same concerns. One study
found that superintendents felt parents would be most concerned with standardized test
results. The parents main concerns were school safety, the availability of programs for
students with special needs, and whether the teachers have extensive education and hold
advance degrees.( Jaeger, 1994) Studies like this indicate that school officials may not be
aware of the desires and needs of the constituents they are serving.
High Levels of Collaboration and Communication
In high perf01ming schools, members of the school community work together to
actively solve problems and create solutions. ( OSPI, 2002)
Collaboration and staff empowerment must increase if building level staff are
going to become meaningfully involved in the planning, problem solving, and evaluation
their schools programs. The educators who constitute the teaching community of the
school are being encouraged to take greater responsibility for their collective actions.
Empowerment should not mean that each teacher, acting as an individual, is expected to
behave as if her/his classroom were a free standing one room school house. Rather, the
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whole faculty should be empowered to use their collective knowledge to make collective
judgements and take collective actions toward school improvement. ( Lezotte, 1993)
"Collegiality refers to the existence of high levels of collaboration among teachers
and between teachers and principal and is characterized by mutual respect, shared work
values, cooperation and specific conversations about teaching and learning. When
collegiality is high, a strong, professional culture held together by shared work norms
emerges in the school. The norms are aligned with school purposes, contributing
consistently to increased commitment and extraordinary performance." ( Sergiovanni,
1995,pl35)
Educators can no longer take the public-be-damned attitude toward the day-to-day
operation of schools. no longer can they say," We know best and we will tell the public
how schools should be run." Young parents, older citizens, parents, and organized
groups become offended if the school arbitrarily makes decisions that directly affect
them. In a sense, they want to become involved and want to know the rationale before
school decisions are made.(Gallagher, 1997)

Frequent Monitoring of Teaching and Learning
In high performing schools, teaching and learning are continually adjusted based
on the monitoring of student progress and needs. A variety of assessment procedures are
used. The results of assessments are used to improve individual student performance and
also to improve the instructional program. (OPSI, 2002)
Assessment for the primary purpose of improving student learning must rest on
what the Forum called "foundations" of high quality schooling:
•

Understanding how student learning takes place.

•

Clear statements of desired learning ( goals or standards) for all students.
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•

Adequate learning resources (particularly high-quality teachers).

•

School structures and practices that support the learning needs of all
students.

(Neill, 1997)
Curriculum and Instruction

High performing schools have aligned cuniculum with the Essential Academic
Learning Requirements. Students participate and master academically rigorous courses.
Staff implements the aligned cuniculum with research-based teaching and learning
strategies. Students are actively involved in their learning through inquiry, in-depth
learning and performance assessments. ( OSPI, 2002)
The most important set of interventions are those that affect what happens
between children and teachers everyday. Schools should review instructional programs
in each major area of the cuniculum, focusing on approaches that have evidence of
effectiveness. (Fashola, 1998)
According to Grant Wiggins in the National Association of Secondary Principals
report" Changing an American Institution", schools should not waste time "teaching".
Every activity should serve one of three basic purposes in a class: to work
collaboratively, to practice or perform with the benefit of coaching, and to gain through
talk or activity, knowledge or experience which cannot be effectively communicated in
print. Students need to be engaged in the cuniculum. Teachers will: know and be able to
use varied strategies that accommodate individual learning styles and engage students; be
adept as coaches and facilitators learning to promote active involvement of students in
their learning; teach in ways that help students become competent problem solvers and
critical thinkers; convey caring so students feel teachers share a stake in their learning;
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use technology to improve student learning; integrate assessment so it becomes part of
the learning process. (NASSP, 2001)
Another factor schools need to consider during reform are programs for at-risk
students. In general, the best approaches to helping struggling students catch up with
their peers involve one-to-one assistance targeted to the unique needs of the student.
(Fashola, 1998) Another author would argue that: We should ensure that the kind of
work offered in gifted-and-talented, advance placement, or honors courses is provided
school wide, not because it is "harder" work, but because it is tailored to the students
interest and therefore more engaging, in most cases than conventional course work.
(Wiggins, 1998)

Focused Professional Development

High performing schools have placed an emphasis on sustained professional
development that is aligned with the school and district's common focus and high
expectations. The professional development offerings are extensive and ongoing. (
OSPI,2002)
Professional development is a key aspect of school reform. Teachers need to
receive education on new methods and resources available to meet the ever-changing
needs of students. Both the teacher and the district are responsible for professional
development. All educators in the school must regard their own learning as integral to the
professional role. The district should help educators create a learning community in
which substantive professional development, linked primarily to content knowledge and
instructional strategies, plays an ongoing part of their work. (NASSP, 2001)
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Education reform has little chance if teachers are not educated in methods to
improve student learning. Teachers need instruction and guidance in order to meet the
goals of reform process. Teacher learning must be at the heart of any effort to improve
education in our society. (Kaplan, 1997)
Self Study Accomplishments
Two things are accomplished from a Self-Study. A school can maintain its
accreditation, and this process drives school improvement, or reform. Although a high
school doesn't need to be accredited for its students to be accepted into a college it makes
it much easier. Without accreditation colleges must look at the individual's school and

course content. School improvement is the other driving force of a Self-Study. There are
pros and cons to using already developed models for improvement. Regardless if a
school chooses an existing model, or develops one of it's own it must look at certain
things. The curriculum needs to be engaging. Is the school meeting the needs of at-risk,
special needs, and gifted students? The school must look at the wants and desires of not
only itself, but the community as a whole. Schools need to provide a climate that is
nurturing and conducive to student learning. Finally, a school must make sure its staff
receives the necessary professional development to insure school improvement success.

CHAPTER III

DESIGN OF THE STUDY

Subjects

The Royal High School Self-Study team gathered information concerning the
need for improvement from 3 groups. The groups consisted of the community of the
Royal School District, the high school students, and the staff of Royal High School.
Community Population

The community of the Royal School District is culturally diverse. It is a
community that is approximately 60% Hispanic and 40% Caucasian. It also has a high
Migrant population. Most all of its population is composed of people who work in
agriculture either directly or indirectly. The people are farm owners, farm laborers,
business owners and employee, and teachers.
Student Population

The students of Royal High School reflect the community. The High School
enrollment averaged 320 students in the 2000-2001 school year. Of this population
approximately 60% of the students are Hispanic and 40% are Caucasian. Approximately
20 students left for an extended period of time with their parents during the months of
November to March. 17 of these students returned to Royal High School.
Approximately 30% of the Hispanic population were monolingual, 60% bilingual able to
function with out problems in the classroom, and 10% transitioning from monolingual to
bilingual. Upon graduation Royal students enter the workforce, military, or continue
their education.
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Staff Population
Royal High School has a staff of 22 composed of 18 teachers, one principal, one
secretary, one librarian, and one counselor. It has 17 Caucasian teachers and 1 Hispanic
teacher. The staff is 68% male and 32% female. The average district experience is 9.17
years.

NASCSurvey
The Northwest Association of Schools and Colleges provided a survey for each
on the identified groups. Each group was given a survey to complete. See Appendix A.
The areas on the survey included: quality of instruction, support for student learning,
school climate, school organization, community relations, and resource management.
Participants were to rate the categories and subcategories on a scale of 1 to 5, with one
being very poor and 5 being excellent. The NASC analyzed the data and returned the
results to Royal High School. It identified the areas in which Royal High School was
doing well and areas of improvement. It also recorded contradicting reactions between
groups.

Data Collection
Data was collected from the community by mailing surveys to the parents. In
addition to this, the Applied Communications Class visited each business in the
community and asked the business to complete the community survey. Students were
given their survey during their 2"" period class, surveys were collected the same class
period. Teachers were given their surveys at a staff meeting and were asked to return the
surveys the next day.
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Supporting Evidence
In order to support or disprove results of the surveys additional data was collected. This
data was obtained from various sources. Data collection included various test scores
( WASL, !TEP, and CAT). The teaching staff was asked to reflect on their practices.
The staff identified areas in which they felt they were addressing the desired results of
student learning, and areas that they were not. Survey information is a component of the
School Improvement Plan (SIP).

CHAPTER IV

THE PROJECT

This project is divided into three parts. For this Masters Project the author was a CoChair for the Royal High School Self Study. Initially the author was to be the facilitator
for Committees 1 and 3, and would co-facilitate with Mike Arnold on Committee 5. Due
to the fact that Mr. Arnold was called to Coast Guard Reserve Duty for the majority of
the school year Committees 1, 2, 3, and 4 became the authors assignment. For the project
results of Committees 1, 2, and 3 are presented as these committees were able to
complete assignments during the 2001 - 2002 school year. The final committee reports
for each section became part of the study. Each report was reviewed and approved by
each committee and the staff of Royal High School. This time frame was also the
anticipated needed to develop this Masters Project. The author facilitate the Self-Study
until complete.
This Project will be divided into three sections:

Section One:
Developing a Student Profile
Section Two:
Developing the School's Mission and Beliefs
Section Three:
Defining Desired Results of Student Learning
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Section One
ROYAL HIGH SCHOOL SELF-STUDY
Section One: StudenUParent/Community/Staff Profile
Committee Members - John Arlt, Bill Barker, Sandy Finch, Mario Godoy,
Jannie Neiffer, Bob Nielsen, Randy Nusbaum, Pete Pratz
The purpose of this committee was to develop an accurate and succinct school and
community profile which will be utilized to help develop a plan of school improvement.
We welcome this opportunity to take an extensive look at our high school. Through this
process we hope to discern our strengths and our weaknesses and devise and implement
methods to continue our good work and make solid improvements in areas that are
lacking. Royal High School's Mission Statement is currently in revision. The Section 2
committee will be responsible for developing this.
After surveying students, parents, community members, and staff, several areas of praise
and concern have come to light. It should be noted that in the student, parent, and
community surveys, only a few responses leaned toward the negative, but we included
the most negative responses even though many were actually slightly positive.
All groups feel our school and the transportation of our students are generally thought to
be safe, clean, and well maintained. While students feel their schoolwork requires their
best effort, teachers do not feel students spend sufficient effort on their studies. Students
feel teachers are willing to give students individual help outside the classroom, and they
are provided with a variety of ways to demonstrate their learning. Parents give high
marks for science education, and teachers praise language arts. To varying degrees,
students and teachers feel there is adequate technology for our needs.
Teachers, parents, and community members feel they have easy access to the
administration. Students and parents feel that parents are welcome in the school, but
teachers expressed concern that parents do not take an active role in their children's
education. Teachers feel the principal is fair and open with teachers, but the availability
of staff development is inadequate. Teachers also expressed concern that both teachers
and administrators do not consistently enforce school rules.
Students and teachers feel we have problems with cheating, and parents and teachers are
concerned about substance abuse. The community feels that the amount of money spent
on our schools is worth the investment. Teachers and community members believe that
students do not always see a relationship between what they are studying and their
everyday lives, and the community feels we are not preparing students to deal with issues
and problems they will face in the future. Students and teachers are concerned that the
school counselor does not give students the help they need in the selection of a vocation
or career with parents in slight disagreement with this, and students feel there is not
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enough help for students in solving personal problems. The community wants more
effort in helping students to understand their moral and ethical responsibilities.

Student enrollment has been erratic over the years with the recent trend being downward
to our current student population of 304. See Figure 1.
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Figure 1. Royal High School Enrollment Trend

We are a bicultural school as our enrollment is approximately 50% white and 50%
Hispanic with three Asian students and one African-American. See Figure 2.
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Figure 2. Royal High School Percentage of Students by Ethnicity
These percentages are expected to shift dramatically in the coming years, as a much
higher percentage of our lower grades is Hispanic. 74% of the Hispanic students
consider themselves to be partly bilingual while 24 % consider themselves to be fully
bilingual.
23 students spend at least one period a day in the Special Education classroom, and
highly capable students have the opportunity to enroll in advanced courses and participate
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in Running Start. We also offer a summer school program. The high mobility of years
ago has decreased to where only about a dozen students go on vacation for a few weeks
in the winter. Just over 90% of the students qualify for free or reduced meals. 26% of
last year's seniors are enrolled in a 4-year university while 43% are in a 2-year program,
and 30% have joined the work force.
Our school day has seven, 50-minute periods with 180 days of student instruction. 25.5
credits are required for a student to graduate. Seniors are required to complete an
extensive Senior Project, which includes a portfolio and job shadowing. W ASL test
scores in mathematics remain low, but all four areas of testing have shown dramatic
improvement over the years. See Figure 3.
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Figure 3. Royal High School W ASL Trend
Last year's Iowa tests show core totals of 10% of freshman at the high end, 48% in the
average range, and 41 % at the low end. See Figure 4.
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Figure 4. Royal High School ITED Trend
The overall CAT test results from last year show the freshmen placed higher than 30% of
the students in the National Norm Group, and the sophomores placed higher than 50%
with both classes' achievement highest in Math Concepts & Applications and lowest in
Study Skills.
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Professional development opportunities have been somewhat limited, but do include
some in-services, conferences for improving W ASL scores, and one professional day
leave. Our teachers regularly earn post-graduate credits with 43% of the staff holding a
masters degree.
Royal School District's assessed valuation is $286,169,225, which generates $640,000 in
revenue. Sources of revenue include local (8.59%,) state (78.33%,) and federal
(13.08%.) Levy monies generated translate into over $600 per pupil, which is higher
than the state average. This is the result of our success in getting levies passed yearly.
Organizations that help with school activities and funding are the newly formed PTA and
the Boosters Club. Local businesses contribute to senior scholarship money, and the
Hutchinson Foundation has furnished office and lab equipment. Grant County PUD has
donated used computers. The Leadership Class, FFA, FCCLA, and Vocational Classes
donate time to help in community projects, and the Applied Communication Class studies
local businesses to learn how they function. "Schools for Parents" Project is an extension
of Orgullo Club. It brings parents to school to keep them informed of school activities.
They support the Mexican Dance Groups and the Mexican Dinner. Members of the staff
teach an evening ESL class for community members.
Upon completion of this Self-Study, we fully expect to have addressed all areas of
concern and be on our way to making this school the best that it can be. In addition, we
need to make the public aware of our successes so that they will trust us to give our
students the best possible education.
Thank you for reviewing the information we have compiled. We welcome your
comments and suggestions.
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Section 2
Roval High School Self-Study
Section Two: Beliefs and Mission
Committee Members-Veronica Barrett (chairperson), Maria Allred, Steve Brown, Bill
Bush, Mike Finch, Mike Holmes, Jannie Neiffer, Paul Olsufka and Brent Whitaker

Royal High School undertook the task of defining its beliefs and mission by
engaging in a comprehensive, consensus-building process that involved,
teachers, administrators, support staff, parents, and students.
Several study groups were commissioned to analyze the school's profile data
with a special emphasis on demographic changes in the school and
community, achievement levels of students on standardized and nonstandardized tests, as well as the input of our students, teachers, parents and
community members concerning the quality of our school compared to the
national standard, based on NSSE's Opinion Inventories. These study groups
and analysis of the aforementioned data helped us to identify key concerns
and issues, which affect our school community.
Along with an internal analysis of our school, we were involved in an indepth study of major findings in current and past educational research about
instruction and learning. We also looked at the future of education and some
of the current trends including Assessment (e.g., WASL), The Washington
State Academic Essential Learning Requirements (EALRS), Higher
Education, Technology and Vocational Education and how they will affect
education and our students.
After m.uch summarizing, analyzing and reviewing of research, the planning
team began to develop our beliefs and defined our mission statement based
on the challenges and opportunities that we believe our students will face in
the future.
Rough/Initial drafts of our mission statement along with the NSSE' s School
Beliefs Inventory were distributed to the entire staff, a sample of students,
and parents for review and comment. Feedback was collected by Steve
Brown of the planning team and a second draft of two proposed Mission
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Statements, along with twenty proposed belief statements, were redistributed
for approval and voting. Changes were made based on suggestions received.
On the following two pages, we have included the statement of our beliefs
and our mission statement.
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Royal High School Mission Statement
Royal High School, a partnership of parents, community and schools, strives
to graduate students who achieve the knowledge, skills and work ethics
necessary to be responsible and productive citizens, effective communicators,
creative problem solvers and life-long learners.

We, the parents, staff and students of Royal High School
believe ...
1. Student learning is the chief priority of the school.
2. All students can learn.
3. Students learn in different ways and should be provided with a variety
of instructional approaches to support their learning.
4. Each student is a valued individual with unique physical, social,
emotional and intellectual needs.
5. Student's learning needs should be the primary focus of all decisions
affecting the work of the school.
6. Students learn best when they are actively engaged in the learning
process.
7. Exceptional students (e.g., special education, limited English
proficiency, talented and gifted, etc.) require special services and
resources.
8. Challenging expectations increase individual student performance
9. Curriculum and instructional practices should incorporate a variety of
learning activities to accommodate differences in learning styles.
10. Assessments of student learning should provide students
with a variety of opportunities to demonstrate
achievement of expectations for their learning.
11. Teachers, administrators, parents and community share the
responsibility of advancing the school's mission.
12. All 'students can be productive citizens.
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Section Three
ROYAL HIGH SCHOOL SELF-STUDY
Section Three: Defining Desired Results for Student Learning
Committee Members - Bill Barker, Ana Cuevas, Marge Edwards, Jim Hill, Diana
Marinez, Rick Mitchell, Bob Nielsen, Randy Nusbaum, Dave Rowley, LeAnn Spragg,
Kathy Schutz

Our purpose was to identify the desired results for student learning which support our
school's belief and mission statements. Whether we chose to refer to the goals as
"desired results, exit outcomes, school wide expectations for student learning", we must
keep in mind that we must establish "a shared vision for student achievement in terms of
desired results for student learning". Statements of learning expectations should describe
the knowledge, skills, and understandings that demonstrate fulfillment of the beliefs and
mission of our school community. We reviewed the pertinent findings of educational
research. We then developed a survey that identified each of the statements of desired
results for student learning. The survey should indicate both the degree to which one
accepts each of the statements and their perception as to how well each is currently being
achieved in our school.
The State Board of Education has developed a goal for the Basic Education Act, which is
"to provide students with the opportunity to become responsible citizens, to contribute to
their own economic wel I-being and to that of their families and communities, and to
enjoy productive and satisfying lives." To meet that end, the Washington State
Commission on Student Learning (HB 1209; January, 1995) has developed Essential
Academic Learning Requirements in each of our curriculum areas covered by the four
state goals. The goals of each school district (referred to as Student Learning Goals),
with the involvement of parents and community members, shall be to provide
opportunities for all students to develop the knowledge and skills essential to:
•

Read with comprehension, write with skill and communicate
effectively and responsibly in a variety of ways and settings.

•

Know and apply the core concepts and principles of mathematics;
social, physical, and life sciences; civics and history, geography; arts; and
health and fitness.

•

Think analytically, logically, and creatively, and to integrate experience and
knowledge to form reasoned judgment and solve problems.

•

Understand the importance of work and how performance, effort, and
decisions directly affect career and educational opportunities.
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Based on this information the committee came to the following conclusions concerning
our desired results for student learning. The results should:

•

Reflect to worthwhile, challenging, and meaningful school-wide goals.

•

Be stated in clear, concise language.

•

Reflect the skills, understandings and knowledge the school community
wishes each student to have when they leave this school.

•

Be important and relevant to students in today's world.

•

Be the basis for actual classroom instruction and student learning.

•

Be supported by all stakeholders in the school and community.

•

Include the Washington State Essential Academic Leaming Requirements
(EALRs).

The members of Committee #3 developed the following six exit outcomes for
graduating RHS students. To develop these outcomes the committee reviewed literature
and the Essential Academic Leaming Requirements. The committee then discussed and
brainstormed what the outcomes should be for Royal High School.
1. Communication Skills:
The student will be able to:
a. Write and communicate effectively through both the
oral and written word.
b. Use technological resources to communicate.
c. Use listening, observation, and reading skills to
interpret information.
2. Continuation of Education and Integration of Knowledge:
The student will be able to:
a. Be a life-long learner.
b. Assimilate and organize information to generate new
ideas.
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3. Political and Histmical Awareness and Responsibilities:
The student will be able to:
a.

Understand and explain the core values and principles of the
U.S. democracy.
b. Analyze the purposes and organization of government and
laws.
c. Understand the purposes and organization of international
relationships.

4. Problem Solving and Critical Thinking:
The student will be able to:
a. Solve problems utilizing a variety of learning styles.
b. Collect, organize, and interpret data.
c. Create and utilize a variety of research methods to solve
problems.

5. Skills and Work Ethics:
The student will be able to:
a. Follow directions to complete a task satisfactorily.
b. Work independently as well as in a group.
c. Demonstrate that attendance, promptness, and preparedness are
critical for job success.
d. Evaluate his/her skills and abilities to make effective life choices.

6. Social Awareness and Responsibility:
The student will be able to:
a.
b.
c.
cl.

Demonstrate a respect for self, others, and authmity.
Demonstrate understanding for the laws and norms of the land.
Demonstrate a respect for cultural diversity.
Be a productive and contributing member of society.
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e. Understand the rights and responsibilities of citizenship and the
principles of democratic civic involvement (i.e., informed voting,
volunteerism).
After identifying these 6 areas the committee developed a survey. The survey was sent to
the Royal High School Staff, parents, and community. See Appendix C. The purpose of
the survey was two fold. First to determine if the staff and community shared these same
beliefs, and then to p1ioritize the desired results of student learning. People were asked to
rank each of the areas from l to 5. l indicated a low priority and 5 indicated a high
priority.
The average results are listed in Figure 1. The committee discussed the difference in
results between the staff and community. We determined that reasons for the variation in
responses were lack of community awareness of what is happening at the school. We
feel that the school needs to do a better job of communicating with the public about what
is going on at the school.

Communication Skills
Continuation of Education and
Integration of Knowledge
Political and Historical Awareness
and Responsibilities
Problem Solving and Critical
Thinking
Skills and Work Ethics

Social Awareness and
Responsibility

•
II

Royal High School Staff
Community

0

1

2

Figure l. Desired Outcomes of Student Learning
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The committee determined an average response for all survey items of the surveys from
staff and community. This allowed the committee to determine the outcomes with the
highest priority of the stakeholders. Based on the evaluation of the data the committee
decided the top priorities for student learning are as follows.

1. Skills and Work Ethics
2. Social Awareness
3. Communication Skills
4. Continuation of Education and Integration of Knowledge

The School Improvement Plan Committee will use the identification of the above 4 areas
along with information gathered from the other committees in development of the School
Improvement Plan (SIP). The SIP will help the staff and administration of Royal High
School to meet the educational needs of students and desires of its constituents.

(
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Chapter V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The Royal High School Self Study process will be finished within the completion
deadlines set by the Northwest Association of Schools and Colleges. The Self Study is
very comprehensive and requires much additional time of staff members. The
information gathered from the Self Study will provide Royal High School with a plan and
process for improvement which will meet the criteria for the State of Washington. The
Self Study will help Royal High School to have the Nine Characteristics of Successful
Schools as defined by OSPI. ( OSPI, 2002)
•

A Clear and Shared Focus

•

High Standards and Expectations

•

Effective School Leadership

•

A Supportive Learning Environment

•

High Levels of Community and Parent Involvement

•

High Levels of Collaboration and Communication

•

Frequent Monitoring of Teaching and Learning

•

Curriculum, Instruction and Assessment Aligned with
Standards

•

Focused Professional Development
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Conclusions
The School Improvement Plan (SIP) will allow the school to better meet the needs
of the students and the desires of the community. The SIP should improve the quality of
instruction and student learning. Starting with school year 2003-2004, School Districts
will be required to assure that each school in their districts has a school
improvement/process (SIP) in place by noting this assurance on the Minimum Basic
Education Requirement Compliance Report. (Washington State Board of Education,
2002) Completing the Self Study will allow Royal High School to meet this requirement
as the option to go through the Northwest Association of Schools and Colleges for
accreditation is approved by the State Board of Education. ( Washington State Board of
Education, 2002)
The committees were very deliberate in collecting and analyzing data. The
recommendations each has made has been based on research and data analysis.
Responses to surveys were critical and helped to identify areas of strength and areas that
needed improvement. Committee One was able to identify areas which the staff,
students, and parents agreed Royal High School were doing well. It also identified areas
in which Royal High School may need to improve. See Appendix B. Committee Two
was able to state the schools mission and beliefs. This will help give people direction
when making decisions. Committee Three was able to identify the desired results of
student learning. They then identified the top priorities for student learning. These are:
1. Skills and Work Ethics

2. Social Awareness
3. Communication Skills
4. Continuation of Education and Integration of Knowledge
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The information gathered by the Committees 1,2,3,4 of the Self Study helped to
identify areas of strength and areas of improvement at Royal High School. This
information will be used by Committee 5: School Improvement Plan, to develop a SIP for
Royal High School. The SIP will include measurable annual goals which will allow the
staff at Royal High School to identify areas in which the school needs to improve
instructional materials and areas in which teachers may need professional development.
Achievement of these annual goals must be reported to the NASC yearly. IfNASC feels
that Royal High School is not achieving the goals established by the SIP, the Approved
Accreditation Rating could be change to Probationary or Revoked. In order to maintain
its accreditation rating Royal High School will have to follow the SIP. The SIP can also
be utilized by the staff, administration, and school board to help plan budgets for
instructional materials and teacher inservice training. Being accredited is required by law
as previously stated and is beneficial for students who intend to apply to college. The
author feels that the SIP is the most valuable portion of the Self Study. The SIP will
identify to the staff and administration the professional development, direction, planning,
and tools required to allow the entire staff to be more effective in providing the students
of Royal High School with skills and knowledge they need to be successful.
Although we are within the timeline the author feels that more progress could
have been made during the 2001-2002 school year. We had set a goal of completing
the first four sections of the Self Study. We completed Committee One: Developing a
Student Profile, Committee Two: Developing the School's Mission and Beliefs, and
Committee Three: Defining the Desired Results of Student Leaming. We are currently
working on Committee Four: Analysis of Instructional and Organizational Effectiveness.
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This committee is now scheduled to be completed in September 2002. Committee Five:
Development of the School Improvement Plan is scheduled to be completed in November
2002. At this point the NASC will bring in an outside committee to review the Self Study
results. If every thing is satisfactory at this point Royal High School will maintain its
accreditation.
Committee Three did not progress as fast as hoped. This can be attributed that the
committee stalled due to the death of the chairperson's mother. The committee did not
function for approximately four weeks because of this. Another factor affecting our goal
was the infant child of the chairperson of Committee 4 had taken ill and was hospitalized
for two weeks. During these combined six weeks neither committee met due to lack of a
chair. The committees did not feel comfortable moving on with out the chair.

Recommendations
The following recommendations would make the Self Study a more efficient and
effective process:
1. Have two co-chairs for each committee. This will allow committees to
function if a chair is absent.
2. The school district should provide release time for committee work.
This could be accomplished by hiring substitutes and allowing
committees to meet during the school day.
3. The school distiict could pay staff for the additional time. If this is
not possible create a common planning period. This would allow
committee members meeting time.
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4. Require all teachers to active members on committees. The district
could negotiate to have participation required on school committees as
part of the terms of employment put into the local contract.
5. Include parents, students, and community members on all committees.
Representatives of these groups should be active members, willing to
voice opinions and concerns of the group they represent.
6. The findings of the research and surveys conducted by the Self Study
should be implemented into the school improvement plan.
7. The school should develop and implement a plan of sustained and
continuous teacher inservice.
8. The school should develop and implement a cycle for continuous
improvement.
9. The school should use the School Improvement Plan to aid in
budgeting for instructional materials and teacher inservice.
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General Survey Information

As part of our self-study four categories of surveys were taken: a student survey, a
parent survey, a community survey, and a faculty survey. Each of these surveys had the
same response choices to each question: strongly agree, agree, neutral, disagree, strongly
disagree, and does not apply or do not know. The first five were given a value from 1 to
5 so an average value could be determined for each question. Thus, values above three
lean toward agreement and those below three lean toward disagreement. For the sake of
brevity the questions from each survey have been sorted and only those questions with
the most positive and negative responses have been listed. Please note in the lists that
follow under "Agreements," the statements the respondents agreed with the most are
listed first, and under "Disagreements," the statements the respondents disagreed with the
most are listed first.
It was decided that due to the number of surveys issued to students to enter and
analyze approximately 1/3 of the surveys issued. These surveys were randomly chosen
from the 220 surveys returned. It was felt that this would give a statistically valid sample.
The total number of surveys from parents, staff, and community returned were recorded
and analyzed.

The data was sorted as follows:

Issued
Returned
Entered
Percentage
--

Community
Surveys

Parent
Surveys

Student
Surveys

256
64
64
25.0%

304
220

99
32.6%

41

62
30
30
48.4%

Faculty
Surveys
23
23
23
100.0%
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Community Airreements

1. School sports and extracurricular programs are important features in our
community.
2. Our school's facilities are well maintained.
3. Our schools are conveniently located in the community.
4. The amount of money spent to support the schools in our community is
worth the investment.
5. If I wished, I could easily contact a school administrator on the telephone.
6. Students feel safe traveling to and from school.
7. The school's facilities are adequate to support the instructional program.
8. Transportation of students to and from school meets the needs of students.
:·9. All students have an equal opportunity to participate in activities.

~

Community Disagreements (Only the first showed strong disagreement. The
second, third, and fourth showed slight disagreement. The fifth averaged out to be
neutral while the last four actually leaned slightly towards agreement.)

(

1. My primary interest in decisions about our school's programs is their
impact on my taxes.
2. Our school is preparing students to deal with issues and problems they will
face in the future.
3. The proportion of funds alloc.ated for the academic program (in contrast to
the athletic program, maintenance of facilities, administration, etc.) is
appropriate.
4. Our school's programs help students to understand their moral and ethical
responsibilities.
5. The teaching and administration staffs reflect the ratio of ethnic diversity in
the community.
6. Students are receiving adequate instruction in the basic skills.
7. Students see a relationship between what they are studying and their lives.
8. The community receives the information it needs about the school's
programs.
9. Our schools are preparing children to be effective participants in the world
economy.

·- .. _........_____________
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Parent Agreements
1.
2.
3.
4.
5.
6.
7.
8.

This school provides a clean and pleasant environment for learning.
Our school is well maintained.
The transportation services to and from school meet the needs of students.
Our school provides students and teachers with a safe and orderly
environment for learning.
Students feel safe traveling to and from school.
Our school is doing a good job in science.
Parents feel welcome in our school.
It is easy to get an appointment with the administration of our school.

Parent Disagreements???? (These were the top eight disagreements, and they all
leaned slightly towards agreement.)
'
1. School counselors give students the help they need in planning a
vocation/career.
2. The concerns of parents are reflected in decisions affecting our school.
3. Teachers regularly communicate with parents of their students.
4. There is not a significant problem with substance abuse among the students
of this school.
5. I am satisfied with the help students get from school personnel in solving
personal problems.
6. School counselors/advisors give students the help they need in curricular
planning.
7. Cheating occurs infrequently in our school.
8. Our school does a good job in preventing students from dropping out by
providing them with the support and encouragement they need.

........__
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Student Agreements
1. I am in the student activities that I want to be in.

2. Students feel safe traveling to and from school.
3. Parents feel welcome in our school.
4. Our school provides students and teachers with a safe and orderly
environment for learning.
5. School spirit is very high.
6. In addition to written tests, students are provided with a variety of ways to
demonstrate their learning, such as by completing projects or portfolios.
7. My schoolwork is challenging and requires my best effort.
8. Teachers are willing to give students individual help outside of class time.

-"

Student Disagreements (Only slight disagreement on the first two, The third
averaged out as neutral, and the last five actually leaned slightly towards
agreement.)
1. A counselor is available if I need help in solving" personal problems.

2. Cheating occurs infrequently in our school.
3. School counselors/advisors offer the help students need in program
planning.
4. School counselors/advisors offer students the help they need in the
selection of a vocation or career.
5. Technology is incorporated into instruction in many classes.
6. The people in the principal's office care about students as individuals.
7. I am satisfied with the availability of technology at our school.
8. I am satisfied with the extent to which the administration includes students
in making decisions about matters that directly affect students.
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Faculty Agreements
1. When I need to talk with an administrator, I can do so with relative ease.

2.
3.
4.
5.

The principal of our school is fair and open with teachers.
The availability of teaching materials is adequate to support good teaching.
Our school is doing a good job in language arts.
Our school provides students and teachers with a safe and orderly
environment for learning.
6. All things considered, I am satisfied with being a teacher.
7. In our school students have access to a variety of resources to help them
succeed in their learning such as technology, media centers, and libraries.
8. The school provides a clean and pleasant environment.
19_ Students who wish to be included in school activities are included.
10. Technology is sufficiently available to support my instruction.

Faculty Disa!rreements (The first four showed fairly strong disagreement while
the last five showed only slight disagreement.)
1. The availability of staff development to support my instructional needs is

excellent in this school.
2. Students spend sufficient effort in and out of class to learn what we teach.
3. Cheating occurs infrequently in our school.
4. School counselors give students the help they need in planning a
vocation/career.
5. Students are motivated to do their best.
6. Parents take an active role in their children's education.
7. School counselors/advisors give students the help they need in curricular
planning.
8. Teachers and administrators in school consistently enforce school rules.
9. Our school has developed a comprehensive improvement plan that is
designed to enhance learning for all students.
10. There is not a significant problem with substance abuse among the students
of this school.
11. Students see a relationship between what they are studying and their
everyday lives.
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To:
From:

RE:
Date:

Parent/Guardian of Royal School District Student
Royal High School Self-Study Committee #3
Student Learning Outcomes for Royal High School Graduates
March 5, 2002

Please find attached the student learning outcomes that RHS Self-Study
Committee developed. These outcomes represent what a Royal High School graduate
should know and be able to do upon graduation.
Rate each outcome on a scale from 1 to 5. Place the number on the line before
each statement. 1 (low priority); 2 (moderately low priority); 3 (average priority);
4 (high priority); 5 (essential). Make suggestions for additions on the blank line
provided under each category.

Please return one per family no later than March 14, 2002 by way of your
child's second period class/teacher.
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Committee# 3: Identification of Desired Results for Student Leaming Outcomes
I. Communication Skills:
_ _a. Write and communicate effectively through both the oral and written
word.
_ _b. Use technological resources to communicate.
_ _c. Use listening, observation, and reading skills to interpret information.

_ _d. - - - - - - - - - - - - - - - - - - - - - - - - ~
2. Continuation of Education and Integration of Knowledge:
_ _a. Be a life-long learner.
_ _b. Assimilate and organize information to generate new ideas.
_ _c. - - - - - - - - - - - - - - - - - - - - - - - - - - 3. Political and Historical Awareness and Responsibilities:
_ _a. Understand and explain the core values and principles of the U.S.
democracy.
_ _b. Analyze the purposes and organization of government and laws.
_ _c. Understand the purposes and organization of international relationships.

- -d.
4. Problem Solving and Critical Thinking:
_ _a. Solve problems utilizing a variety ofleaming styles.
_ _b. Collect, organize, and interpret data.
c. Create and utilize a variety of research methods to solve problems.

_ _d. - - - - - - - - - - - - - - - - - - - - - 5. Skills and Work Ethics:
_ _a. Follow directions to complete a task satisfactorily.
b. Work independently as well as in a group.
_ _c. Demonstrate that attendance, promptness, and preparedness are critical
for job success.
d. Evaluate his/her skills and abilities to make effective life choices.
e.
6. Social Awareness and Responsibility:
_ _a. Demonstrate a respect for self, others, and authority.
_ _b. Demonstrate understanding for the laws and norms of the land.
___c. Demonstrate a respect for cultural diversity.
d. Be a productive and contributing member of society.
_ _e. Understand the rights and responsibilities of citizenship and the
principles of democratic civic involvement (i.e., informed voting,
volunteerism).
_ _f. - - - - - - - - - - - - - - - - - - - - - Return by March 14, 2002 to your child's RHS second period class/teacher.
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RHS Self-Study Survey
Royal High School Self-Study Committee #3 has identified six categories of
student outcomes. These represent what a student should know and be able to do upon
graduation. Please take time to read over and prioritize each category's statements on a
scale of I to 5: 1 (low priority); 2 (moderately low priority); 3 (average priority);
4 (high priority); 5 (essential). Place the number on the line before each statement.
Feel free to make suggestions for additions on the blank line provided under each
category. Cut out and mail or deliver the survey to the Royal High School office,
% Kathy Schutz, Committee #3 Chairperson, no later than March 14, 2002. We can use
this information to improve the education of Royal High School Students. Your response
is greatly appreciated.
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Committee # 3: Identification of Desired Results for Student Learning Outcomes
1. Communication Skills:
_ _a. Write and communicate effectively through both the oral and written
word.
___b. Use technological resources to communicate.
_ _c. Use listening, observation, and reading skills to interpret information.

- -d.
2. Continuation of Education and Integration of Knowledge:
_ _a. Be a life-long learner.
_ _b. Assimilate and organize information to generate new ideas.

___c.
3. Political and Historical Awareness and Responsibilities:
_ _a. Understand and explain the core values and principles of the U.S.
democracy.
___ b. Analyze the purposes and organization of government and laws.
_ _c. Understand the purposes and organization of international relationships.

___d. - - - - - - - - - - - - - - - - - - - - - - 4. Problem Solving and Critical Thinking:
___a. Solve problems utilizing a variety oflearning styles.
_ _b. Collect, organize, and interpret data.
___c. Create and utilize a variety of research methods to solve problems.

_ _d.
5. Skills and Work Ethics:
___a. Follow directions to complete a task satisfactorily.
_ _b. Work independently as well as in a group.
___c. Demonstrate that attendance, promptness, and preparedness are critical
for job success.
_ _d. Evaluate his/her skills and abilities to make effective life choices.

e. - - - - - - - - - - - - - - - - - - - - - - - - 6. Social Awareness and Responsibilitv:
____a. Demonstrate a respect for self, others, and authority.
_ _b. Demonstrate understanding for the laws and norms of the land.
___c. Demonstrate a respect for cultural diversity.
_ _d. Be a productive and contributing member of society.
_ _e. Understand the rights and responsibilities of citizenship and the
principles of democratic civic involvement (i.e., informed voting,
volunteerism).

_ _f. - - - - - - - - - - - - - - - - - - - - - - - - - - ·
Please return by March 14, 2002 to: Kathy Schutz@ Royal High School,
P.O. Box 486, Royal City, WA 99357

